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ABSTRACT 

Introduction: The educational attention to diversity is the focus of research and 

a challenge of educational inclusion. 

Objective: To expose the main theoretical foundations that motivate professors 

to self-manage knowledge and search for preparation for pedagogical practices 

that consolidate educational inclusion. 

Methods: The theoretical methods used were: analytical-synthetic and 

inductive-deductive. The empirical methods: interview and documentary 

analysis. 
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Results: Strengths related to the willingness of professors and the willingness 

of students to know and know-how in relation to the attention to diversity are 

evidenced, as well as weaknesses in the projection of improvement and 

methodological teaching work. 

Conclusions: The results of the research are valued; and the solution to the 

problem, from theory, and the search for methodological resources that favor 

attention to diversity are projected. 

Keywords: attention to diversity; inclusive education; people with disabilities; 

social inclusion 

RESUMEN 

Introducción: La atención educativa a la diversidad, es el centro de la 

investigación y desafío de la inclusión educativa. 

Objetivo: Exponer los principales fundamentos teóricos que motivan a los 

docentes a la autogestión del conocimiento y búsqueda de preparación para 

prácticas pedagógicas que consoliden la inclusión educativa. 

Métodos: Se utilizaron métodos teóricos como: analítico-sintético e inductivo–

deductivo y los empíricos: entrevista y análisis documental. 

Resultados: Se evidencian en las fortalezas relacionadas con la voluntad de 

los docentes y disposición de los estudiantes por saber y saber hacer en lo 

referente a la atención a la diversidad; así como debilidades en la proyección 

de la superación y trabajo docente metodológico. 

Conclusiones: Los resultados de la investigación son valorados y se proyecta 

la solución del problema, desde la teoría, y la búsqueda de recursos 

metodológicos que favorezcan la atención a la diversidad. 

Palabras clave: atención a la diversidad; educación inclusiva; inclusión social; 

personas con discapacidad  

 

Introduction 

Attention to diversity, in the educational context, is a recurring theme in social 

research, which seeks a pedagogical and psychological response to the 

existing differences in age groups, in terms of assimilation of knowledge 

systems, development of intellectual skills, formation of habits of social behavior 

and acceptance of differences. 
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The pedagogical response should have its origin in the educational institutions 

due to their high potentialities, from grouping professionals who have the role of 

educating current and future generations; enabled with knowledge, didactic 

resources and methodological procedures to interact, for the benefit of 

personalized attention, with the students and their families in function of the 

transformation of educational styles and social behaviors. 

University, from its role as a training center for professors and other 

professionals who also develop educational actions, should assume, among its 

priorities, the attention to diversity, materialized in the respect for differences, 

whatever they may be (intellectual, ethnic, racial, sexual orientation, religious, 

economic, among others); but professors still lack theoretical and 

methodological foundations for teaching, demonstrating new ways of thinking 

and educational actions that lead to the formation of graduates prepared for the 

transformation of educational institutions, at different levels, into inclusive 

centers. 

The problem is found in the University “José Martí Pérez”, through scientific 

research, from the institutional project: “Professional training for the exercise of 

teaching, aimed at the attention of the diversity of students, from the 

educational process”, whose scientific results are adapted as an original article 

with the objective of: exposing the main theoretical foundations that motivate 

professors to self-management of knowledge and search for preparation for 

pedagogical practices that consolidate the educational inclusion. 

Theoretical framework or conceptual references 

Access to quality education at all levels remains a key challenge in terms of 

educational inclusion. In this regard, Álvarez González et al. (2017), state that 

the right to education is a full reality, promoting the integration of all as active 

members of society, able to take advantage of the opportunities it provides and 

to contribute to its continuous improvement. Pérez Véliz (2020), points out that 

the right to education for all students is established in different and numerous 

international treaties, for which the States have the obligation to respect, protect 

and fulfill the rights of each student with respect to their education. 

The right to education is a fundamental principle recognized at the international 

level. The presence of this right in multiple treaties underscores the global 
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consensus on its importance and the responsibility of States to ensure its 

fulfillment. Education is not simply a service or a benefit that the State may 

choose to provide; it is a basic human right that must be accessible to all 

without discrimination of any kind. 

Fulfilling this right means taking positive steps to facilitate and promote 

education, ensuring that educational structures are in place and accessible to 

all students, regardless of their individual characteristics or socioeconomic 

circumstances. 

In the current educational landscape, there persists a notable confusion within 

institutions regarding the concrete actions that should be implemented to move 

towards more comprehensive educational policies and practices, as Ainscow 

(2020) points out. In addition, there is a lack of clarity about how regulations are 

carried out by educational centers and the specific challenges that professors 

face when trying to adopt and promote inclusive education in the classroom, as 

highlighted by Paz Delgado and Barahona (2020). 

It is also essential to recognize that all students, whether associated with a 

disability or not, are entitled to equal opportunities for their personal 

development. Cologon (2020) stresses that inclusive education not only benefits 

those with special needs, but also enriches the entire student community, 

encouraging participation and diversity in the educational environment. 

In order to build a society with committed citizens, the collaboration of all 

educational actors and entities is essential. International standards advocate 

adequate attention to special educational needs, from an inclusive perspective, 

a task that falls on the educational community as a whole, being especially 

crucial the active participation of parents in all phases of the educational 

process, from detection and identification to assessment and intervention, as 

argued by Moreno Corrales et al. (2021). Inclusive education, in this sense, is a 

shared responsibility that requires a synergy between family and school to 

ensure the success of each student and requires a substantial strengthening of 

the educational community, as pointed out by Llanos Chuquipa (2023). 

This includes an emphasis on theacher training to ensure that all students, 

without distinction, are effectively taught and included. Teachers must also be 

prepared to identify and overcome barriers to inclusion and learning, taking into 
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consideration the impact of structures, perceptions and attitudes, as highlighted 

by Velázque Wong and Ortíz Macías (2023). 

Other authors, such as Palomino Condo et al. (2023), stress the importance of 

teachers, after receiving specific training, perceiving themselves as capable of 

observing and understanding their students, attending to their different 

characteristics and learning styles. Teacher preparation is key to designing 

pedagogical experiences that allow all students to reach their full potential, 

adapting the contents of the curriculum to their specific needs, interests and 

requests. In addition, the teacher's disposition and behavior towards 

educational inclusion becomes a fundamental pillar for the development of an 

adequate perception of diversity in the classroom; positive attitudes towards 

inclusion are essential to promote an inclusive educational development. These 

qualities facilitate the teaching and learning process, rather than being an 

impediment. Facing the challenges presented by inclusive education requires 

an attentive and continuous listening to the voices of all participants in the 

educational environment, constantly searching for innovative and effective 

alternatives to improve it. 

Educational inclusion, an issue of great relevance in contemporary society, 

focuses on ensuring quality education for all, considering the diverse needs of 

each individual, as stated by Fernández Silva (2023). In this sense, effective 

communication between school and family is fundamental for the positive 

involvement of parents, according to Martínez García (2023). This 

communication should be inclusive and encompass all stakeholders, such as 

parents, teachers, and administrators, with the goal of fostering productive 

collaboration. An effective educational institution is oriented towards creating 

connections between students and the curriculum, thus ensuring that all 

students achieve their educational goals. This involves the development of 

critical thinking skills, norms, attitudes and values that are essential to meet the 

challenges of everyday life and to take advantage of the opportunities that 

society offers, as promoted through equal access and opportunities for all. 

Santa-Cruz Terán (2023) indicates that, when properly implemented, 

educational inclusion not only optimizes the individual development of students 

with disabilities, but also has a positive effect on the social learning 
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environment, in the intervention of socioemotional learning and cognitive 

development. However, León Quispe et al. (2023) identify a fundamental 

weakness in teachers, who often lack the necessary training to address 

diversity in the classroom from cognitive, technical and attitudinal perspectives. 

The importance of breaking with outdated patterns of thinking and adopting 

innovative teaching approaches that recognize and celebrate the individuality of 

each student is highlighted. 

According to Muñoz-Ortiz et al. (2023), educational inclusion not only caters to 

students with disabilities, but also involves the creation of educational plans that 

recognize and value the different abilities and learning paces of each individual. 

Diversity should not be seen as an obstacle, but as an opportunity to build a 

more equitable and compassionate society. 

Márquez Valdés et al. (2023), warn that many managers and teachers are still 

not sufficiently prepared to deal with diversity from the point of diagnosis. In this 

diverse context, teachers encounter a vast array of individual differences that 

encompass learning styles, special needs, cultural backgrounds and diverse 

abilities. 

Researchers highlight a fundamental concern in the field of education: the 

preparation of educational personnel to manage diversity in the pedagogical 

process. Adequate diagnosis is the first critical step for effective educational 

attention, as it allows identifying the specific needs of each student and, 

therefore, adapting pedagogical strategies appropriately. Without an accurate 

diagnosis, efforts to address diversity may be inadequately targeted or 

insufficient. 

Teachers are confronted daily with a wide spectrum of variability among 

students, including differences in the way each one learns, in the particular 

needs they may have (whether learning, emotional, physical, etc.), in their 

socio-cultural contexts and in their individual abilities. This diversity, while 

enriching the educational environment, also presents a significant challenge for 

teachers, who must be trained to recognize and value these differences while 

providing an education that is accessible and enriching for all. 

Lack of preparation to address differences, from an early stage, can be the 

cause of neglect, overlooking special educational needs, perpetuating learning 
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gaps and undervaluing students' potential. It is therefore crucial that managers 

and teachers receive ongoing training in diagnostic assessment, cultural 

awareness and inclusive teaching methods. In this way, it will be possible to 

ensure that all students receive a fair and equitable education, in accordance 

with their individual needs and abilities. 

Finally, Santillán Acevo and Samada Grasst (2023) emphasize that it is the 

responsibility of each educational institution to ensure the continuous training of 

teachers in inclusion issues. This training should be constant and cover 

theoretical and methodological approaches as well as pedagogical and didactic 

tools, so that teachers can adapt to changes and effectively face the challenges 

present in the classroom. This process is not only an evolution at the individual 

level, but also a collaborative practice within the educational environment, which 

reflects the institutional commitment to a truly inclusive education. 

The aforementioned determines the characterization of the diversity of students 

and professors that make up the research sample for this article. 

Methodology 

The research was carried out with a quantitative approach, at the University of 

Sancti Spíritus “José Martí Pérez”, in the Faculty of Pedagogical Sciences and 

particularly in the Bachelor's degree program in Primary Education. The 

population of this major is characterized by the wide diversity in the teaching staff: 

a group integrated by novice professors, with little teaching experience and 

instructor teaching category and another group composed of experienced Higher 

Education professors, who hold the teaching categories of Assistant, Associate 

and Full Professor; besides their academic preparation, as Masters in 

Educational Sciences and scientific as Doctors in Pedagogical Sciences together 

with a vast experience in educational research. 

The student dimension, when investigated, reveals diversity in self-management 

and appropriation of knowledge, in their motivations and professional interests, 

tastes and social behavior, among others. 

The aforementioned elements are verified in a population composed of 10 

professors and 283 students majoring in Primary Education, Faculty of 

Pedagogical Sciences, and favor the selection of a sample adjusted to six 

professors, which represents 60%, and 187 students, which represents 66%. 
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The research, based on the dialectical-materialistic method, is developed with 

the use of theoretical, empirical and statistical-mathematical methods. Among 

the theoretical methods, the analytical-synthetic and the inductive-deductive 

methods were used. 

The analytical-synthetic method, in the search for theoretical references on the 

subject of educational inclusion, is applied in terms of information processing 

and determination of the main foundations. 

The inductive-deductive method in the verification of the knowledge possessed 

by professors and students, referred to the subject under investigation and the 

arrival at conclusions by inductive and deductive ways, both in the theoretical 

and methodological aspects. 

The study of theory facilitates the determination and design of instruments that 

respond to empirical methods: interviews and document analysis. 

The interview, conducted with students and professors, is aimed at obtaining 

information to assess the state they are in to meet the challenge of educational 

inclusion, and is applied in groups and structured through a guide. 

The analysis of documents is applied through the review of study plans, 

programs of disciplines, subject programs, teaching-methodological work plans, 

improvement programs and educational strategies. 

Results and Discussion 

The verification of the treatment of the contents related to the attention to the 

students' diversity from the educational process establishes the main objective 

of the research and is achieved through the application of the methods of 

interview and document analysis, with their respective guides (instruments); 

whose results are presented below. 

The document analysis guide, applied to Study Plan E, allows verifying that in 

the model of the professional of the career it is revealed explicitly in the general 

objectives: 

• The need to prepare future teachers in contents related to the attention to 

the diversity of students. 

• The integral preparation of professionals in this specialty, so that they 

assume the attention to diversity, as a pedagogical position that includes 

gender, cultural, developmental and learning differences of children, 
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adolescents and young people as the basis of increasingly inclusive 

practices. 

• The support of the conception of a common core and the determination 

of the basic link in Early Childhood Education, the approach of education 

in and for the diversity of children, adolescents and young people, in 

order to achieve increasingly inclusive practices. 

The study plan, in addition, makes explicit the functions of the teachers and 

emphasizes the guiding function, by its content, educational guidance implies 

the application of pedagogical techniques and resources to attend to the 

diversity, health and sexuality of children, adolescents and young people, 

considering them fundamental aspects of their personal and social 

development, essential for their integration into work and social life. It also 

includes collaboration in educational activities with the family, the community, 

associations and local and international organizations, with the purpose of 

promoting social awareness, sensitivity towards cultural diversity, children's 

rights, as well as guaranteeing their care and their path towards development. 

However, the teaching-methodological function and the research function are 

not directed towards the training of a professor prepared for the attention to 

diversity. 

The document analysis method is applied to the teaching-methodological work 

plan of the department, the major, the disciplines and the academic years. 

In the documents of the methodological teaching work, it is revealed the need 

for preparation of the pedagogical group in contents related to the attention to 

the diversity of the students, focused on the methodological line of work, which 

responds to: the direction of the educational work in the different contexts of 

action of the university student. 

The interview guide allows the verification of the level reached by professors 

and students of the degree course in Primary Education, of the Faculty of 

Pedagogical Sciences. 

In the answer to the first question, the six professors, who represent 100% of 

the sample, recognize that the study plan “E” favors the work with attention to 

diversity and that the classroom is its main output; they state that from the 

subjects, fundamentally those corresponding to the discipline “General 
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pedagogical training”, they work on inclusion issues; how to work with students 

in conditions of inclusion; the work with individual differences; the elaboration of 

educational strategies; among others. 

Five professors representing 83% recognize that the work carried out in the 

classroom is still insufficient to promote attention to diversity and the work 

carried out by the Department, since it does not have a methodological line 

referring to the specific topic and they consider that they still lack preparation. 

One professor, representing 16%, considers that what has been stated is 

correct, but that from the self-preparation that is carried out, they are able to 

transmit and attend to diversity in their classes. 

Regarding the requirements to be taken into account for the attention to 

diversity during the teaching-learning process, the six professors, representing 

100% of the sample, agree in stating that the work with diagnosis is what they 

have worked on the most; that they should insist on prevention and consult 

specialists in order to provide better attention to diversity. 

In addition, six professors, which represents 100%, recognize that the level of 

knowledge from the theoretical point of view is still insufficient, since they 

concentrate on characterization and diagnosis in a general sense. They say that 

independent activities should be carried out with different topics, which allow 

attending to diversity; as well as including in the optional subjects topics related 

to special educational needs, disabilities, disorders and alterations frequent in 

primary level educational institutions. 

In the question about how to prepare future professors for the attention to 

diversity from the subjects, six professors, representing 100% of the sample, 

state that they take advantage of all the potentialities offered by the contents in 

terms of preparation for the attention to diversity, specifically in the subjects of: 

General Pedagogical Training and Integrating Main Discipline, the latter, they 

work from the diagnosis, their potentialities, the attention to the needs and the 

improvement of educational inclusion. 

In the interview with students with the objective of verifying the level of 

information reached, in reference to the attention to diversity for the 

development of professional competences, they answer: in the first question 25 

students, representing 13% of the sample, point out that being diverse is having 
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qualities, different characteristics, different intellectual capacities, being diverse 

is given by the shape, size and color. 

Another 30 students, representing 16% of the sample, state that to be diverse is 

to have individual or collective knowledge, affinities, that will be determinant in 

each person; 132 students, representing 70% of the sample, appear insecure in 

their answers. 

In the question about the meaning of attention to diversity, 90 students, 

representing 48% of the sample, responded that it is: to give education to 

people according to their characteristics, according to their individualities, not to 

discriminate people because of their sexual orientation, to have the positive 

support of the family, the community and society, to comply with the duties and 

rights of the Constitution of the Republic. Another 97 students, representing 

51% of the sample, said they did not know what to answer. 

When revealing how professors, from the teaching-learning process, orient 

towards the search for information in contents related to the attention to 

diversity, 45 students, representing 24% of the sample; point out that, through 

the classes in the different subjects, taking advantage of the contents, they 

teach how to attend to diversity, in the brief research works that are carried out 

as part of the independent study. 55 students, representing 29%, attach great 

importance to the orientation that an education professional should have 

regarding the characteristics of their students and the diagnosis, in order to be 

able to give adequate attention to diversity. 

In the question referring to what professors do in their classes to prepare them 

in terms of attention to diversity as future professionals, the 187 students, 

representing 100%, agree that they do prepare them in terms of methods, 

activities that can be carried out, how to work with individual differences. They 

state that they still have deficiencies because in their classrooms there is a lot 

of diversity and sometimes they are presented with situations different from the 

proposals analyzed in the classrooms. 

When referring to the suggestions proposed to professors to attend to diversity 

in the classroom context, 78 students, representing 41% of the sample, 

considered that their professors should be more realistic, since one thing is 

theory and another is practice, that attention to diversity is not only based on 
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concepts. The rest, 109 students, representing 58% of the sample, did not give 

their opinion. 

In the last question where they had to consider the relevance of the study of this 

subject for future professional performance, the 187 students responded 

positively that the need for tools to face, from any context, the attention to 

diversity is very necessary and important. 

The application of the guides favors the determination of strengths and 

weaknesses.  

Strengths: 

• Willingness of the teaching staff of Primary Education to adjust the 

programs of disciplines and subjects, the improvement plans and 

methodological teaching, according to the needs of preparation for the 

development of teaching oriented to the attention to the students' 

diversity. 

• Willingness of students majoring in Primary Education to incorporate into 

their learning the theory and modes of action related to the attention to 

diversity. 

Weaknesses: 

• Insufficient projection of the training and teaching-methodological work, 

from the teaching departments, towards its updating, in theoretical and 

methodological conceptions regarding attention to diversity. 

• Application of methodological steps, in the classroom, for the attention to 

diversity. 

• Scarce theoretical and conceptual domain regarding attention to 

diversity. 

Conclusion 

The preparation of professors and students of pedagogical majors to attend to 

diversity, in different contexts, is essential and for this they should be aware of 

the inevitable differences that human groups present, the need to know 

exhaustively the students with whom they interact and, therefore, of all the 

elements that positively or negatively influence their learning and development. 

The attention to diversity, from the theoretical assumptions of educational 

inclusion, is based on the creation of an educational, collaborative, motivating 
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and stimulating environment that stimulates development, as opposed to 

excluding environments. 

The Primary Education major is oriented towards the need to facilitate the 

flexibility and the conduction of the educational process; from the constant 

orientation towards the solution of problems, search of methodological 

resources that favor the learning of the students and the reflection on the aids in 

face of the special educational needs, associated or not to a disability. 
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